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Section 1. EPP Profile
After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to indicate that the
information available is accurate. 

1.1 In AIMS, the following information is current and accurate...
 Agree Disagree

1.1.1 Contact person
1.1.2 EPP characteristics
1.1.3 Program listings

1.2 [For EPPs seeking Continuing CAEP Accreditation]. Please provide a link to your webpage
that demonstrates accurate representation of your Initial-Licensure Level and/or Advanced-Level
programs as reviewed and accredited by CAEP (NCATE or TEAC).
https://education.nsula.edu/

Section 2. Program Completers
2.1 How many candidates completed programs that prepared them to work in preschool through grade 12 settings during
Academic Year 2019-2020 ?

Enter a numeric value for each textbox.
 
2.1.1 Number of completers in programs leading to initial teacher certification or
licensure1 106 

2.1.2 Number of completers in advanced programs or programs leading to a degree,
endorsement, or some other credential that prepares the holder to serve in P-12
schools (Do not include those completers counted above.)2

92 

Total number of program completers 198

 

1 For a description of the scope for Initial-Licensure Programs, see Policy 3.01 in the Accreditation Policy
Manual
2 For a description of the scope for Advanced-Level Programs, see Policy 3.02 in the Accreditation Policy
Manual

Section 3. Substantive Changes
Have any of the following substantive changes occurred at your educator preparation provider or
institution/organization during the 2019-2020 academic year?

3.1 Changes in the established mission or objectives of the institution/organization or the EPP

3.2 Any change in the legal status, form of control, or ownership of the EPP.

3.3 The addition of programs of study at a degree or credential level different from those that were offered when most
recently accredited

3.4 The addition of courses or programs that represent a significant departure, in terms of either content or delivery,
from those that were offered when most recently accredited

3.5 A contract with other providers for direct instructional services, including any teach-out agreements
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Group Name Rubric Criteria DRF Name N Average Overall


1. Setting Assessment Criteria 3.D.1 Setting Assessment Criteria BAC-ECE 4 4.00


2. Setting Assessment Criteria 3.D.1 Setting Assessment Criteria BAC-ECE 4 3.75


3. Preparing Instructional Assignments or 


Activities


3.D.2 Preparing Instructional Assignments or 


Activities


BAC-ECE 4 4.00


4. Analysis of Formative Data 3.D.2 Analysis of Formative Data BAC-ECE 4 3.50


5. Analysis of Formative Data 3.D.2 Analysis of Formative Data BAC-ECE 4 3.50


6. Student Learning Targets 3.D.3 Student Learning Targets BAC-ECE 4 3.75


7. Student Learning Targets 3.D.3 Student Learning Targets BAC-ECE 4 3.25


8. Student Learning Targets 3.E Self-Reflection Reflective Practice The 


Student Teacher is a reflective practioner who 


continually evaluates the effects of his/her choices 


and actions on students and student achievement.


BAC-ECE 4 3.75


9. Reflective Practice 3.D.3 Student Learning Targets BAC-ECE 4 3.25 3.64


1. Setting Assessment Criteria 3.D.1 Setting Assessment Criteria BACH-ELEM 17 3.53


2. Setting Assessment Criteria 3.D.1 Setting Assessment Criteria BACH-ELEM 17 3.45


3. Preparing Instructional Assignments or 


Activities


3.D.2 Preparing Instructional Assignments or 


Activities


BACH-ELEM 17 3.68


4. Analysis of Formative Data 3.D.2 Analysis of Formative Data BACH-ELEM 17 3.53


5. Analysis of Formative Data 3.D.2 Analysis of Formative Data BACH-ELEM 17 3.29


6. Student Learning Targets 3.D.3 Student Learning Targets BACH-ELEM 17 3.76


7. Student Learning Targets 3.D.3 Student Learning Targets BACH-ELEM 17 3.53


8. Student Learning Targets 3.E Self-Reflection Reflective Practice The 


Student Teacher is a reflective practioner who 


continually evaluates the effects of his/her choices 


and actions on students and student achievement.


BACH-ELEM 17 3.53


9. Reflective Practice 3.D.3 Student Learning Targets BACH-ELEM 17 3.45 3.53


1. Setting Assessment Criteria 3.D.1 Setting Assessment Criteria BACH-HPE 8 4.00


2. Setting Assessment Criteria 3.D.1 Setting Assessment Criteria BACH-HPE 8 4.00


3. Preparing Instructional Assignments or 


Activities


3.D.2 Preparing Instructional Assignments or 


Activities


BACH-HPE 8 4.00


4. Analysis of Formative Data 3.D.2 Analysis of Formative Data BACH-HPE 8 4.00


5. Analysis of Formative Data 3.D.2 Analysis of Formative Data BACH-HPE 8 4.00


6. Student Learning Targets 3.D.3 Student Learning Targets BACH-HPE 8 4.00


7. Student Learning Targets 3.D.3 Student Learning Targets BACH-HPE 8 4.00


8. Student Learning Targets 3.E Self-Reflection Reflective Practice The 


Student Teacher is a reflective practioner who 


continually evaluates the effects of his/her choices 


and actions on students and student achievement.


BACH-HPE 8 4.00


9. Reflective Practice 3.D.3 Student Learning Targets BACH-HPE 8 4.00 4.00







2018-2019 P12 Student Learning Impact Data 2


1. Setting Assessment Criteria 3.D.1 Setting Assessment Criteria BACH-MUED 19 3.47


2. Setting Assessment Criteria 3.D.1 Setting Assessment Criteria BACH-MUED 19 3.63


3. Preparing Instructional Assignments or 


Activities


3.D.2 Preparing Instructional Assignments or 


Activities


BACH-MUED 19 3.63


4. Analysis of Formative Data 3.D.2 Analysis of Formative Data BACH-MUED 19 3.11


5. Analysis of Formative Data 3.D.2 Analysis of Formative Data BACH-MUED 19 3.00


6. Student Learning Targets 3.D.3 Student Learning Targets BACH-MUED 19 3.79


7. Student Learning Targets 3.D.3 Student Learning Targets BACH-MUED 19 3.32


8. Student Learning Targets 3.E Self-Reflection Reflective Practice The 


Student Teacher is a reflective practioner who 


continually evaluates the effects of his/her choices 


and actions on students and student achievement.


BACH-MUED 19 3.58


9. Reflective Practice 3.D.3 Student Learning Targets BACH-MUED 19 3.32 3.43


1. Setting Assessment Criteria 3.D.1 Setting Assessment Criteria BACH-SEC 10 3.70


2. Setting Assessment Criteria 3.D.1 Setting Assessment Criteria BACH-SEC 10 3.60


3. Preparing Instructional Assignments or 


Activities


3.D.2 Preparing Instructional Assignments or 


Activities


BACH-SEC 10 3.90


4. Analysis of Formative Data 3.D.2 Analysis of Formative Data BACH-SEC 10 3.60


5. Analysis of Formative Data 3.D.2 Analysis of Formative Data BACH-SEC 10 3.60


6. Student Learning Targets 3.D.3 Student Learning Targets BACH-SEC 10 3.90


7. Student Learning Targets 3.D.3 Student Learning Targets BACH-SEC 10 3.70


8. Student Learning Targets 3.E Self-Reflection Reflective Practice The 


Student Teacher is a reflective practioner who 


continually evaluates the effects of his/her choices 


and actions on students and student achievement.


BACH-SEC 10 3.90


9. Reflective Practice 3.D.3 Student Learning Targets BACH-SEC 10 3.70 3.73


1. Setting Assessment Criteria 3.D.1 Setting Assessment Criteria MAT-ECE 10 3.80


2. Setting Assessment Criteria 3.D.1 Setting Assessment Criteria MAT-ECE 10 3.60


3. Preparing Instructional Assignments or 


Activities


3.D.2 Preparing Instructional Assignments or 


Activities


MAT-ECE 10 3.80


4. Analysis of Formative Data 3.D.2 Analysis of Formative Data MAT-ECE 10 3.20


5. Analysis of Formative Data 3.D.2 Analysis of Formative Data MAT-ECE 10 3.30


6. Student Learning Targets 3.D.3 Student Learning Targets MAT-ECE 10 3.50


7. Student Learning Targets 3.D.3 Student Learning Targets MAT-ECE 10 3.20


8. Student Learning Targets 3.E Self-Reflection Reflective Practice The 


Student Teacher is a reflective practioner who 


continually evaluates the effects of his/her choices 


and actions on students and student achievement.


MAT-ECE 10 3.40


9. Reflective Practice 3.D.3 Student Learning Targets MAT-ECE 10 3.30 3.46


1. Setting Assessment Criteria 3.D.1 Setting Assessment Criteria MAT-ELEM 5 3.80
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2. Setting Assessment Criteria 3.D.1 Setting Assessment Criteria MAT-ELEM 5 3.40


3. Preparing Instructional Assignments or 


Activities


3.D.2 Preparing Instructional Assignments or 


Activities


MAT-ELEM 5 3.80


4. Analysis of Formative Data 3.D.2 Analysis of Formative Data MAT-ELEM 5 3.40


5. Analysis of Formative Data 3.D.2 Analysis of Formative Data MAT-ELEM 5 3.40


6. Student Learning Targets 3.D.3 Student Learning Targets MAT-ELEM 5 3.20


7. Student Learning Targets 3.D.3 Student Learning Targets MAT-ELEM 5 3.40


8. Student Learning Targets 3.E Self-Reflection Reflective Practice The 


Student Teacher is a reflective practioner who 


MAT-ELEM 5 3.60


9. Reflective Practice 3.D.3 Student Learning Targets MAT-ELEM 5 3.40


3.49


1. Setting Assessment Criteria 3.D.1 Setting Assessment Criteria MAT-SEC 21 3.81


2. Setting Assessment Criteria 3.D.1 Setting Assessment Criteria MAT-SEC 21 3.72


3. Preparing Instructional Assignments or 


Activities


3.D.2 Preparing Instructional Assignments or 


Activities


MAT-SEC 21 3.95


4. Analysis of Formative Data 3.D.2 Analysis of Formative Data MAT-SEC 21 3.57


5. Analysis of Formative Data 3.D.2 Analysis of Formative Data MAT-SEC 21 3.47


6. Student Learning Targets 3.D.3 Student Learning Targets MAT-SEC 21 3.72


7. Student Learning Targets 3.D.3 Student Learning Targets MAT-SEC 21 3.67


8. Student Learning Targets 3.E Self-Reflection Reflective Practice The 


Student Teacher is a reflective practioner who 


continually evaluates the effects of his/her choices 


and actions on students and student achievement.


MAT-SEC 21 3.62


9. Reflective Practice 3.D.3 Student Learning Targets MAT-SEC 21 3.62 3.68


1. Setting Assessment Criteria 3.D.1 Setting Assessment Criteria MAT-SPED 10 3.50


2. Setting Assessment Criteria 3.D.1 Setting Assessment Criteria MAT-SPED 10 3.30


3. Preparing Instructional Assignments or 


Activities


3.D.2 Preparing Instructional Assignments or 


Activities


MAT-SPED 10 3.80


4. Analysis of Formative Data 3.D.2 Analysis of Formative Data MAT-SPED 10 3.10


5. Analysis of Formative Data 3.D.2 Analysis of Formative Data MAT-SPED 10 3.00


6. Student Learning Targets 3.D.3 Student Learning Targets MAT-SPED 10 3.30


7. Student Learning Targets 3.D.3 Student Learning Targets MAT-SPED 10 3.00
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8. Student Learning Targets 3.E Self-Reflection Reflective Practice The 


Student Teacher is a reflective practioner who 


continually evaluates the effects of his/her choices 


and actions on students and student achievement.


MAT-SPED 10 3.40


9. Reflective Practice 3.D.3 Student Learning Targets MAT-SPED 10 3.10 3.28


1. Setting Assessment Criteria Entry3.D.1 Setting Assessment Criteria PREP-ELEM 3 4.00


2. Setting Assessment Criteria Entry3.D.1 Setting Assessment Criteria PREP-ELEM 3 3.33


3. Preparing Instructional Assignments or 


Activities


Entry 3.D.2 Preparing Instructional Assignments or 


Activities


PREP-ELEM 3 3.33


4. Analysis of Formative Data Entry 3.D.2 Analysis of Formative Data PREP-ELEM 3 3.67


5. Analysis of Formative Data Entry 3.D.2 Analysis of Formative Data PREP-ELEM 3 3.33


6. Student Learning Targets Entry 3.D.3 Student Learning Targets PREP-ELEM 3 3.33


7. Student Learning Targets Entry 3.D.3 Student Learning Targets PREP-ELEM 3 3.33


8. Student Learning Targets Entry 3D: Self-Reflection Reflective Practice The 


Intern is a reflective practioner who continually 


evaluates the effects of his/her choices and 


actions on students and student achievement.


PREP-ELEM 3 3.67


9. Reflective Practice Entry 3.D.3 Student Learning Targets PREP-ELEM 3 3.33 3.48


1. Setting Assessment Criteria Entry3.D.1 Setting Assessment Criteria PREP-SEC 7 3.71


2. Setting Assessment Criteria Entry3.D.1 Setting Assessment Criteria PREP-SEC 7 3.86


3. Preparing Instructional Assignments or 


Activities


Entry 3.D.2 Preparing Instructional Assignments or 


Activities


PREP-SEC 7 3.57


4. Analysis of Formative Data Entry 3.D.2 Analysis of Formative Data PREP-SEC 7 3.57


5. Analysis of Formative Data Entry 3.D.2 Analysis of Formative Data PREP-SEC 7 3.43


6. Student Learning Targets Entry 3.D.3 Student Learning Targets PREP-SEC 7 3.43


7. Student Learning Targets Entry 3.D.3 Student Learning Targets PREP-SEC 7 3.28


8. Student Learning Targets Entry 3D: Self-Reflection Reflective Practice The 


Intern is a reflective practioner who continually 


evaluates the effects of his/her choices and 


actions on students and student achievement.


PREP-SEC 7 3.57


9. Reflective Practice Entry 3.D.3 Student Learning Targets PREP-SEC 7 3.28 3.52
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Results: NSU Mentor Training  
Evaluation Survey 


July 16-17, 2020 
 
Summary 
Across all areas, ratings were quite high. Mean ratings for the relevance and usefulness of this 
training were 4.56 (on a scale of 1 = Very low to 5 = Very high) and 4.44 for quality.  


In terms of the quality of the presenter and training, agreement ratings were highest for the 
following statements:  


• The presenter was very knowledgeable of the subject material; and  
• The presenter was very willing to take questions from participants. 


The lowest rating was for the statement “The training was highly engaging.” Despite this, it was 
still 4.44 which is high, especially for online training.  


In terms of the degree to which learning objectives were achieved, the statements with highest 
agreement ratings were: 


• The importance of mentor-mentee agreements; 
• Learning about qualities of effective mentors; 
• Learning ways to establish rapport and building trust; and 
• Learning co-teaching strategies to help Residents move into teaching. 


In terms of what participants will do based on this training, two noted that they will focus on 
ensuring that co-teaching is effective, one noted that he/she would work on relinquishing control 
of the classroom to the Resident, two plan to establish guidelines for working together 
effectively, and one noted that he/she will be diligent about completing observations and 
required paperwork. Another wrote, “I plan on gibing my mentee the NSU evaluation tool, 
where she can evaluate me on certain things and know what I will be looking for when I observe 
her.” 


There were few suggestions for improving this training. Suggestions that were made included 
make the training more engaging an less repetitive and to provide the rubric that will be used to 
evaluate lessons.  


Ratings and Comments 
Table 1: Ratings of Quality, Relevance, and Usefulness of Training 
 


n Min. Max. Mean sd 
a. Quality of the training 9 3 5 4.44 0.73 







b. Relevance of the training 9 3 5 4.56 0.73 


c. Usefulness of the training 9 3 5 4.56 0.73 
Scale: 1 = Very low, 2 = Below average, 3 = Average, 4 = Above average, 5 = Very high 
 
 
Table 2: Quality of Presenter and Training 
 


n Min. Max. Mean sd 
a. The presenter was very knowledgeable of 


the subject material.  9 4 5 4.89 0.33 


b. The presenter was very willing to take 
questions from participants. 9 4 5 4.89 0.33 


c. The presenter was able to answer all 
questions thoroughly. 9 4 5 4.67 0.50 


d. The training was highly engaging.  9 2 5 4.44 1.01 


e. I had an opportunity to participate actively 
in the learning. 9 3 5 4.67 0.71 


f. The training was highly educative. 9 3 5 4.56 0.73 


g. I will use what I learned from this training. 9 4 5 4.67 0.50 


h. I would recommend other Mentors to 
participate in this training.  9 3 5 4.67 0.71 


Scale: 1 = Strongly disagree, 2 = Disagree, 3 = Neither disagree nor agree, 4 = Agree, 5 = Strongly agree 
 
 
Table 3: Degree to Which Learning Objectives Were Achieved 
 


n Min. Max. Mean sd 


a. Understanding what mentoring entails 9 4 5 4.56 0.53 


b. Learning about qualities of effective 
mentors 9 4 5 4.67 0.50 


c. Understanding Mentor roles and 
responsibilities 9 4 5 4.56 0.53 


d. Learning ways to establish rapport and 
building trust  9 4 5 4.67 0.50 


e. Learning co-teaching strategies to help 
Residents move into teaching 9 4 5 4.67 0.50 


f. Understanding adults as learners 9 3 5 4.44 0.73 


g. Learning effective communication and 
how to provide quality feedback 9 4 5 4.56 0.53 


h. Learning about Northwestern State’s 
evaluation instruments and protocol 9 3 5 4.56 0.73 


i. The importance of mentor-mentee 
agreements 9 4 5 4.78 0.44 


Scale: 1 = Strongly disagree, 2 = Disagree, 3 = Neither disagree nor agree, 4 = Agree, 5 = Strongly agree 
 







 
One thing that participants will do from participating in this training:  


• I learned about difficulties & importance of relinquishing control to my resident teacher. 
• I learned how to use co teaching effectively. 
• I will set up a space for the Mentee as close to equal as mine. 
• Increase communication and planning time. 
• I will make sure that I get to know my resident well and establish guidelines agreeable to 


both of us. 
• Co-teaching strategies 
• Complete weekly observations and turn in paperwork on time. 
• I plan on giving my mentee the NSU evaluation tool, where she can evaluate me on 


certain things and know what I will be looking for when I observe her. 
• I will put a huge emphasis on the mentor mentee agreement and follow it closely. 


 
 


Suggestions for improving this or future training: 
• Nothing (4) 
• Rubric for eval of lessons 
• Possibly make it more engaging. (I realize it was on a zoom so perhaps that was the 


reason it was not). It felt like we were being read to. 
• Make sure all participants have access to quality internet 
• More info. Less repetition. 


 
  







NSU Mentor Training Evaluation Survey 
We hope that you will take a few minutes to respond to this short evaluation survey. Your 
responses are anonymous and will be used to help us improve future mentor training. Thank you 
in advance for completing this survey.  
 
 
1. Overall, how would you rate the: 
 


1 =  
Very low 


2 = 
Below 


average 
3 = 


Average 
4 = Above 
average 


5 =  
Very high 


a. Quality of the training O O O O O 


b. Relevance of the training O O O O O 


c. Usefulness of the training O O O O O 


 
2. Please rate your agreement to the following using the scale provided: 
 


1 =  
Strongly 
disagree 


2 = 
Disagree 


3 = Neither 
disagree 
nor agree 4 = Agree 


5 =  
Strongly 
agree 


a. The presenter was very knowledgeable of 
the subject material.  O O O O O 


b. The presenter was very willing to take 
questions from participants. O O O O O 


c. The presenter was able to answer all 
questions thoroughly. O O O O O 


d. The training was highly engaging.  O O O O O 


e. I had an opportunity to participate actively 
in the learning. O O O O O 


f. The training was highly educative. O O O O O 


g. I will use what I learned from this training. O O O O O 


h. I would recommend other Mentors to 
participate in this training.  O O O O O 


 
3. Please indicate the degree to which the following learning objectives were 


achieved: 
 1 =  


Strongly 
disagree 


2 = 
Disagree 


3 = Neither 
disagree 
nor agree 4 = Agree 


5 =  
Strongly 
agree 


a. Understanding what mentoring entails O O O O O 


b. Learning about qualities of effective 
mentors O O O O O 







c. Understanding Mentor roles and 
responsibilities O O O O O 


d. Learning ways to establish rapport and 
building trust  O O O O O 


e. Learning co-teaching strategies to help 
Residents move into teaching O O O O O 


f. Understanding adults as Learners O O O O O 


g. Learning effective communication and 
how to provide quality feedback O O O O O 


h. Learning about Northwestern State’s 
evaluation instruments and protocol O O O O O 


i. The importance of mentor-mentee 
agreements O O O O O 


 
 
4. Please indicate one thing that you learned or will do from participating in this 


training:  
 


 


 


 
 
5. What, if any, suggestions do you have for improving this or future training? 
 


 


 


 
Thank you for completing this survey! 
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TEACHER EDUCATION ADVISORY COUNCIL 
2019-2020 


 
Meeting: Teacher Education Advisory Council 
Date: May 13, 2020 
Time: 3:00 – 4:00 EST  
Location: Virtual https://nsula.webex.com/join/kahns Dial-in: 1-888-363-4734 Access Code: will be sent via email 
 
Agenda: 
 


I. Items for Discussion 
a. Accreditation Updates : https://education.nsula.edu/accountablility/ 


i. CAEP 
ii. Class Measures 


b. Program Updates 
i. Quality Enhancement Program: https://www.nsula.edu/learningforlife/ 


ii. Call Me Mister: https://www.nsula.edu/march-1-is-the-deadline-to-enroll-in-call-me-mister/ 
iii. Year-Long Residency: https://education.nsula.edu/clinical-experiences/  
iv. Central Louisiana Instructional Partnership (CLIP): 


https://www.theorchardfoundation.org/News/TabId/97/ArtMID/505/ArticleID/284/Applications
-for-2020-CLIP-Cohort-Being-Accepted.aspx 


v.  Educators Rising – Ms. Church 
vi. STEM/Cybersecurity – Ms. Church 


 
II. Next Steps 


a. Council member reflection survey 
III. Next Meeting 


a. May 15, 2020 
  



https://nsula.webex.com/join/kahns

https://education.nsula.edu/accountablility/

https://www.nsula.edu/learningforlife/

https://www.nsula.edu/march-1-is-the-deadline-to-enroll-in-call-me-mister/

https://education.nsula.edu/clinical-experiences/

https://www.theorchardfoundation.org/News/TabId/97/ArtMID/505/ArticleID/284/Applications-for-2020-CLIP-Cohort-Being-Accepted.aspx

https://www.theorchardfoundation.org/News/TabId/97/ArtMID/505/ArticleID/284/Applications-for-2020-CLIP-Cohort-Being-Accepted.aspx





  
 
 
 


 


TEACHER EDUCATION ADVISORY COUNCIL 
2019-2020 


 
Meeting: Teacher Education Advisory Council 
Date: May 14, 2020 
Time: 3:00 – 4:00 EST  
Location: Virtual https://nsula.webex.com/join/kahns Dial-in: 1-888-363-4734 Access Code: will be sent via email 
 
Agenda: 
 


I. Items for Discussion 
a. Review meeting minutes for May 13, 2020 
b. Data Analysis & Review 


i. PRAXIS  
ii. Completer Surveys 


iii. Employer Surveys 
c. School of Education “Report Card” 
d. Recommendations for continuous improvement (council member survey) 


II. Nest Steps 
a. Council member reflection survey 


III. Next Meeting 
a. June 2020 


  



https://nsula.webex.com/join/kahns





  
 
 
 


 


TEACHER EDUCATION ADVISORY COUNCIL 
2019-2010 


 
Meeting: Teacher Education Advisory Council 
Date: June 2020 
Time: TBD  
Location: Virtual https://nsula.webex.com/join/kahns Dial-in: 1-888-363-4734 Access Code: will be sent via email 
 
Agenda: 
 


I. Items for Discussion 
a. Review meeting minutes for May 15, 2020 
b. Review council member survey results for continuous improvement 


II. Nest Steps 
a. Council member reflection survey 


III. Next Meeting 
a. Winter 2020 


 



https://nsula.webex.com/join/kahns



		TEACHER EDUCATION ADVISORY COUNCIL

		2019-2020

		Meeting: Teacher Education Advisory Council

		TEACHER EDUCATION ADVISORY COUNCIL

		2019-2020

		Meeting: Teacher Education Advisory Council

		TEACHER EDUCATION ADVISORY COUNCIL

		2019-2010

		Meeting: Teacher Education Advisory Council
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Central Louisiana Instructional Program (CLIP) 
2019-2020 Mentor Training Program  


 


The CLIP Mentor Teacher Training Program is designed to engage professional educators in 
understanding their roles and responsibilities as a mentor to a CLIP resident teacher. Sessions 
will promote the mentoring cycle, coaching, co-teaching strategies, preparation competencies, 
standards for professional learning, productive discourse, and providing constructive feedback 
and interventions to promote increasing independence of the CLIP resident. All materials are 
aligned with resources available from the Louisiana Department of Education and St. Cloud 
State University’s Academy for Co-Teaching & Collaboration.  


The focus of the professional work of the CLIP mentor is to help develop the resident’s capacity 
in both instructional pedagogy and content knowledge and to shelter and support them as they 
work to become a certified teacher. 


 


Mentor Training Overview 


Meetings 1 & 2:  Full-day trainings held on May 30 & 31, 2019 


• Identify the key concepts and benefits of mentoring 
• Recognize the qualities of effective mentors 
• Identify the critical components of a successful mentoring relationship 
• Embrace the roles and responsibilities of mentorship 
• Develop knowledge and skills necessary for effective mentoring 
• Define Co-teaching and identify strategies for implementation 


Meeting 3: Half-day training to be held on August 23, 2019 


• Assess mentoring strategies implemented with CLIP residents to date  
• Review evaluation protocols for Residency 1 (Danielson Framework for Teaching, 


content specific standards, feedback and scoring, and professional dispositions) 
• Plan difficult conversations and interventions  
• Set intermediate goals and develop growth plans 
• Facilitate opportunities within school and parish to see other exemplary teachers 


Meetings 4 & 5: Full-day training to be held on November 6, 2019 


• Identify the Co-Teaching process, including co-planning and co-assessing 
• Monitor formal evaluation of instruction 
• Assess mentoring strategies implemented with CLIP residents to date  
• Develop a coaching plan based on identified goals and areas of growth  
• Embrace changing roles between mentor and resident with gradual release of 


responsibilities 
 







Meeting 6: Half-day training to be held in January 2020 
• Review and evaluate implementation of approaches to Co-teaching 
• Discuss balancing the demands of high-stakes assessment and CLIP resident 
• Identify new challenges and set goals as the CLIP resident grows towards full 


independence 
• Develop a coaching plan for residency semester 2 based on residency semester 1 


 
 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 







Mentor Teacher Responsibilities 


Mentor teachers are expected to:  


• Uphold the policies of the residency program and exhibit a positive attitude toward 
working with resident teachers and Northwestern State University (NSU) clinical faculty. 


• Demonstrate characteristics of a master teacher and professional educator.  
• Model effective teaching behaviors while allowing the resident teacher to develop his/her 


own teaching style.  
• Induct the resident teacher into classroom procedures as completely as possible and work 


toward an assumption of full teaching responsibility by the resident teacher.  
• Develop a teaching and observation schedule for the duration of the residency and submit 


a copy to program faculty. 
• Confer with the resident teacher daily concerning instruction, assessment, and 


expectations.  
• Review and approve all lesson plans developed by the resident teacher before the lessons 


are taught.  
• Acquaint the resident teacher with available instructional technology and provide 


instruction on its use.  
• Informally and formally evaluate the performance of the resident teacher using the  


NSU School of Education evaluation instrument and protocol. 
• Confer with the resident teacher concerning pupil evaluation and grading policies and 


procedures.  
• Participate in professional development provided by university. 
• Contact the NSU Director of Clinical Practice and Partnerships if major weaknesses are 


detected in a resident teacher's performance.  
• Supervise any needed remediation plans for strengthening performance of a marginal 


resident teacher.  


  


 


  







Teaching Calendar for CLIP Residents 
Residency 1 – Fall Semester 


 
 
Weeks 1 – 3  
 


• Get acquainted with the mentor teacher and students 
• Assist with assigning textbooks, technology, etc. 
• Become familiar with the standards and curricula 
• Help teach classroom routines and procedures 
• Monitor and assist with lessons taught by mentor teacher 
• Observe mentor teacher and other teachers in the school as recommended by mentor 
• Assist students with assignments, as appropriate  
• Lead part of lessons (e.g. bell ringers, warm-ups, reviews, etc.) 
• Perform classroom responsibilities, such as taking attendance, grading papers, setting up 


for lessons and labs, etc. 
• Participate in all school and grade level meetings 
• Serve on duty alongside mentor teacher 


 
Weeks 4 – 16 
 
In addition to the Week 1-3 tasks, the resident will be expected to: 


• Begin planning for and teaching lessons (small and whole group) independently* 
• Co-plan and co-teach lessons with mentor teacher 
• Create and administer assessments, as appropriate 
• Incorporate instructional technology in lessons 
• Develop student learning goals along with mentor teacher and monitor student progress 


 
 


 
*Note: Residents should observe and participate a minimum of 180 hours over the course of the 
semester and independently plan and teach a minimum of one lesson a week, beginning Week 4. 
As the resident gains experience, he/she should be assigned greater instructional responsibility; 
however, it should not exceed 50% of the school week. The CLIP mentor teacher will need to 
consider the resident’s content knowledge, ability, and overall readiness when assigning 
additional teaching hours. Both the mentor teacher and resident must agree on the increased 
responsibilities.  
 


 
 
 
 
 
 
 







Teaching Calendar for CLIP Residents 
Residency 2 – Spring Semester 


 
 
In addition to Semester 2 expectations, resident will continue with all tasks and 
responsibilities from Semester 1. 
 
Weeks 1 –8   
 


• Plan and teach lessons (small and whole group) independently* 
• Co-plan and teach lessons with mentor 
• Assist with high-stakes test preparation 
• Monitor student progress toward learning goals; adjust as needed 


 
Weeks 9 – 16 
In addition to the Week 1-8 tasks, the resident will be expected to: 
 


• Plan and teach a two-week instructional unit 
• Assume 10 consecutive days of primary teaching responsibility for the classroom toward 


the end of the semester 
 
 
 
*Note: Residents must plan and teach a minimum of 180 hours over the course of Semester 2. 
Some of these hours can be obtained through co-planning and -teaching with the mentor.  
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Professional Dispositions from TEAMS 18-19 


When first viewing this data, I immediately went to the comment section to see where the reservations 
were for each student. Two trends I noticed immediately were absences and late assignments. These 
two areas are evident in many students. Most of these comments came from students who were 
beginning to take introductory education classes. I also noticed a trend in whether or not the student 
should continue in the education program. It seems students who were listed as should continue were 
in the lateral part of their degree. Students with a ‘no’ or ‘yes with reservations’ were at the start of 
their degree.  


There are strengths that are noticed in this data, too. Students in early childhood methods scored 
significantly higher, most likely a result of being so far in the program. There are a significant number of 
higher scores in self-confidence, respect, fairness, and respect to diversity; all qualities that make a good 
teacher. The weaknesses tend to be attendance and submitting assignments.  


Honestly, I think the areas of weakness result as a lack of professionalism coming in to the program. The 
education program is very rigorous and I do not think students are fully prepared for it coming out of 
high school or having only taken one semester of college. The importance of these qualities is stressed, I 
know from personal experience. Attendance is very important in these classes. Many major assignments 
result from being in class. Students are given a professionalism grade, but perhaps there also needs to 
be an attendance grade as part of a chance to try to fix this in maybe just the beginning education 
classes as it seems to be less of a problem in upper education classes.  


18-19 PRAXIS 


PRAXIS scores seem to be improving. Students tend to score higher in ELA and math rather than science 
and social studies. Students also seem to do well on the PLT. There really does not seem to be a trend in 
MAT students over students completing a bachelors degree in education. The scores are very random 
ranging from cut score to close to perfect. From personal experience, I know students have had to take 
some of these tests multiple times.  


As someone who took the elementary content test, I can say I felt more prepared for the ELA and math 
portion. The science and social studies seem to be an area of weakness that is not addressed. Students 
take classes that prepare them to teach ELA and math that include a lot of material that in on the test. 
The science and social studies classes students take as a university requirement do not cover the 
materials. There is not a specific class, science or social studies, that prepares students for this exam. 
Students in a MAT program are also required to do a lot of studying independently. I understand there 
are classes students can take to prepare, but majority of these are for PRAXIS 1. There are minimal prep 
classes for PRAXIS 2. Perhaps there needs to be more prep and exposure to parts of the PRAXIS students 
are struggling with.  


18-19 P12 Impact Data 


I trend noticed in this data are the scores from MAT BUED and undergrad science and HPE. There was 
only one science student, but overall these three groups had the highest scores. Across the board, 
analysis of formative data has the lowest average. This is the case in most programs.  







Strengths in this data are the first three areas assessed. These three areas have higher scores. That 
includes assessment criteria and instructional activities. After these categories, the scores seem to drop. 
Weaker areas include analysis of formative data and student learning targets. Majority of the groups 
score lower in these areas.  


Introducing more ways to analyze data and complete student learning targets would really help students 
score better in these areas. There was minimal introduction to these two areas. Perhaps having students 
work on these two areas in beginning education classes and in beginning residency classes will allow 
students to have more exposure to completing these tasks and will result in higher scores. 


18-19 Observation Evaluation Data 


Honestly, this data is pretty impressive. The scores average about the same in each degree program. 
This data clearly shows that by the end of their program, students are prepared and ready to be 
effective teachers in the classroom. Each category seems to have the same average score as there are 
about as many 2’s in each category.  


18-19 Lesson Planning Data 


Once again, I am impressed by this data. Lesson plans are stressed heavily in education programs. 
Students spend hours analyzing and perfecting lesson plans. Even though students write numerous 
lesson plans, it seems that students are still struggling with technology and multiple intelligences. This 
seems to be where the weaknesses are. I noticed that students in residency programs score slightly 
higher than students in some MAT programs.  


Strengths from this data include literacy and alignment to state standards. Most groups scored a perfect 
average on these two categories. Weaker categories include technology and reflection on instruction.  
Technology is stressed in many classes, but I believe it scores low because of a lack of technology in the 
classroom. It is difficult to integrate technology activities when there is a lack. It is not that students do 
not know how to integrate technology; it is that we cannot due to classroom technology. Although this 
is important, I do not think students can fairly be scored when some schools have more opportunities 
than others. Also, we are exposed to many ways to promote multiple intelligences. However, we are not 
given as many chances in the classroom. Some teachers are very specific on what is allowed. Honestly, 
from experience, I think the scores that are lower are a result of what the student was allowed to do in 
the classroom based on the teacher’s discretion.  


 


Overall, the data shows that NSU is preparing students for the classroom. Although there are some 
areas of weakness, these result in a lack of exposure or experience. Beginning education students are 
not performing as well, but are not expected to as they have not grown throughout the program. It is 
evident however that students are improving and each category, MAT and residency, are showing they 
are prepared for the classroom.  


 


Additional Analysis:    Thank you for including me for my input on the data results. I was very 
impressed with all the information that was giving to us.  By looking at the observation-
evaluation data I noticed areas of strength in recognizes and reduces instances of 







discrimination, increases student mastery of basic skills by culturally relevant materials and 
values and respects all students.  I noticed an area of slight weakness in uses available 
instructional technology effectively, adjust lesson when appropriate and makes instructional 
decisions based on assessment.  Based on these results I would continue to meet with an 
advisory council committee and provide information from your data to them.   


     Thank you for all you do.  Have a wonderful summer! 
Carmella McCart 
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Fall 2019 Student Learning Impact Data 1


Group Name Rubric Criteria DRF Name Authors evaluated Average for Group (Raw) Overall


Item 1- Setting Assessment Criteria 3.D.1 Setting Assessment Criteria BACH-ECE 2 4.00


Item 2-Setting Assessment Criteria 3.D.1 Setting Assessment Criteria BACH-ECE 2 3.50


Item 3-Preparing Instructional 


Assignments or Activities


3.D.2 Preparing Instructional Assignments or 


Activities


BACH-ECE 2 4.00


Item 4-Analysis of Formative Data 3.D.2 Analysis of Formative Data BACH-ECE 2 4.00


Item 5-Analysis of Formative Data 3.D.2 Analysis of Formative Data BACH-ECE 2 3.50


Item 6-Student Learning Targets 3.D.3 Student Learning Targets BACH-ECE 2 4.00


Item 7-Student Learning Targets 3.D.3 Student Learning Targets BACH-ECE 2 4.00


Item 8-Reflective Practice 3.D.3 Student Learning Targets BACH-ECE 2 3.00


Item 9-Student Learning Targets 3.E Self-Reflection Reflective Practice The 


Student Teacher is a reflective practioner who 


continually evaluates the effects of his/her 


choices and actions on students and student 


achievement.


BACH-ECE 2 4.00


3.78


Item 1- Setting Assessment Criteria 3.D.1 Setting Assessment Criteria BACH-ELEM 7 3.86


Item 2-Setting Assessment Criteria 3.D.1 Setting Assessment Criteria BACH-ELEM 7 3.71


Item 3-Preparing Instructional 


Assignments or Activities


3.D.2 Preparing Instructional Assignments or 


Activities


BACH-ELEM 7 3.86


Item 4-Analysis of Formative Data 3.D.2 Analysis of Formative Data BACH-ELEM 7 3.43


Item 5-Analysis of Formative Data 3.D.2 Analysis of Formative Data BACH-ELEM 7 3.43


Item 6-Student Learning Targets 3.D.3 Student Learning Targets BACH-ELEM 7 3.86


Item 7-Student Learning Targets 3.D.3 Student Learning Targets BACH-ELEM 7 3.57


Item 8-Reflective Practice 3.D.3 Student Learning Targets BACH-ELEM 7 3.43


Item 9-Student Learning Targets 3.E Self-Reflection Reflective Practice The 


Student Teacher is a reflective practioner who 


continually evaluates the effects of his/her 


choices and actions on students and student 


achievement.


BACH-ELEM 7 3.43


3.62


Item 1- Setting Assessment Criteria 3.D.1 Setting Assessment Criteria BACH-HPE 1 4.00


Item 2-Setting Assessment Criteria 3.D.1 Setting Assessment Criteria BACH-HPE 1 3.00


Item 3-Preparing Instructional 


Assignments or Activities


3.D.2 Preparing Instructional Assignments or 


Activities


BACH-HPE 1 4.00


Item 4-Analysis of Formative Data 3.D.2 Analysis of Formative Data BACH-HPE 1 4.00


Item 5-Analysis of Formative Data 3.D.2 Analysis of Formative Data BACH-HPE 1 4.00


Item 6-Student Learning Targets 3.D.3 Student Learning Targets BACH-HPE 1 4.00


Item 7-Student Learning Targets 3.D.3 Student Learning Targets BACH-HPE 1 4.00


Item 8-Reflective Practice 3.D.3 Student Learning Targets BACH-HPE 1 4.00


Item 9-Student Learning Targets 3.E Self-Reflection Reflective Practice The 


Student Teacher is a reflective practioner who 


continually evaluates the effects of his/her 


choices and actions on students and student 


achievement.


BACH-HPE 1 4.00


3.89


Item 1- Setting Assessment Criteria 3.D.1 Setting Assessment Criteria BACH-MUED 6 3.33


Item 2-Setting Assessment Criteria 3.D.1 Setting Assessment Criteria BACH-MUED 6 3.17


Item 3-Preparing Instructional 


Assignments or Activities


3.D.2 Preparing Instructional Assignments or 


Activities


BACH-MUED 6 3.50


Item 4-Analysis of Formative Data 3.D.2 Analysis of Formative Data BACH-MUED 6 3.00


Item 5-Analysis of Formative Data 3.D.2 Analysis of Formative Data BACH-MUED 6 3.00







Fall 2019 Student Learning Impact Data 2


Item 6-Student Learning Targets 3.D.3 Student Learning Targets BACH-MUED 6 3.83


Item 7-Student Learning Targets 3.D.3 Student Learning Targets BACH-MUED 6 2.83


Item 8-Reflective Practice 3.D.3 Student Learning Targets BACH-MUED 6 2.67


Item 9-Student Learning Targets 3.E Self-Reflection Reflective Practice The 


Student Teacher is a reflective practioner who 


continually evaluates the effects of his/her 


choices and actions on students and student 


achievement.


BACH-MUED 6 3.33


3.18


Item 1- Setting Assessment Criteria 3.D.1 Setting Assessment Criteria BACH-SEC 7 3.86


Item 2-Setting Assessment Criteria 3.D.1 Setting Assessment Criteria BACH-SEC 7 3.71


Item 3-Preparing Instructional 


Assignments or Activities


3.D.2 Preparing Instructional Assignments or 


Activities


BACH-SEC 7 3.86


Item 4-Analysis of Formative Data 3.D.2 Analysis of Formative Data BACH-SEC 7 3.43


Item 5-Analysis of Formative Data 3.D.2 Analysis of Formative Data BACH-SEC 7 3.43


Item 6-Student Learning Targets 3.D.3 Student Learning Targets BACH-SEC 7 3.71


Item 7-Student Learning Targets 3.D.3 Student Learning Targets BACH-SEC 7 3.57


Item 8-Reflective Practice 3.D.3 Student Learning Targets BACH-SEC 7 3.29


Item 9-Student Learning Targets 3.E Self-Reflection Reflective Practice The 


Student Teacher is a reflective practioner who 


continually evaluates the effects of his/her 


choices and actions on students and student 


achievement.


BACH-SEC 7 3.43


3.59


Item 1- Setting Assessment Criteria Entry3.D.1 Setting Assessment Criteria MAT-ECE 3 3.33


Item 2-Setting Assessment Criteria Entry3.D.1 Setting Assessment Criteria MAT-ECE 3 3.67


Item 3-Preparing Instructional 


Assignments or Activities


Entry 3.D.2 Preparing Instructional 


Assignments or Activities


MAT-ECE 3 3.67


Item 4-Analysis of Formative Data Entry 3.D.2 Analysis of Formative Data MAT-ECE 3 3.67


Item 5-Analysis of Formative Data Entry 3.D.2 Analysis of Formative Data MAT-ECE 3 3.33


Item 6-Student Learning Targets Entry 3.D.3 Student Learning Targets MAT-ECE 3 3.67


Item 7-Student Learning Targets Entry 3.D.3 Student Learning Targets MAT-ECE 3 3.67


Item 8-Reflective Practice Entry 3.D.3 Student Learning Targets MAT-ECE 3 3.67


Item 9-Student Learning Targets Entry 3D: Self-Reflection Reflective Practice 


The Intern is a reflective practioner who 


continually evaluates the effects of his/her 


choices and actions on students and student 


achievement.


MAT-ECE 3 3.33


3.56


Item 1- Setting Assessment Criteria Entry3.D.1 Setting Assessment Criteria MAT-SEC 4 3.50


Item 2-Setting Assessment Criteria Entry3.D.1 Setting Assessment Criteria MAT-SEC 4 3.25


Item 3-Preparing Instructional 


Assignments or Activities


Entry 3.D.2 Preparing Instructional 


Assignments or Activities


MAT-SEC 4 3.75


Item 4-Analysis of Formative Data Entry 3.D.2 Analysis of Formative Data MAT-SEC 4 3.75


Item 5-Analysis of Formative Data Entry 3.D.2 Analysis of Formative Data MAT-SEC 4 3.75


Item 6-Student Learning Targets Entry 3.D.3 Student Learning Targets MAT-SEC 4 3.75


Item 7-Student Learning Targets Entry 3.D.3 Student Learning Targets MAT-SEC 4 3.75


Item 8-Reflective Practice Entry 3.D.3 Student Learning Targets MAT-SEC 4 3.75
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Item 9-Student Learning Targets Entry 3D: Self-Reflection Reflective Practice 


The Intern is a reflective practioner who 


continually evaluates the effects of his/her 


choices and actions on students and student 


achievement.


MAT-SEC 4 3.75


3.67


Item 1- Setting Assessment Criteria Entry3.D.1 Setting Assessment Criteria MAT-SPED 1 3.00


Item 2-Setting Assessment Criteria Entry3.D.1 Setting Assessment Criteria MAT-SPED 1 2.00


Item 3-Preparing Instructional 


Assignments or Activities


Entry 3.D.2 Preparing Instructional 


Assignments or Activities


MAT-SPED 1 4.00


Item 4-Analysis of Formative Data Entry 3.D.2 Analysis of Formative Data MAT-SPED 1 2.00


Item 5-Analysis of Formative Data Entry 3.D.2 Analysis of Formative Data MAT-SPED 1 2.00


Item 6-Student Learning Targets Entry 3.D.3 Student Learning Targets MAT-SPED 1 3.00


Item 7-Student Learning Targets Entry 3.D.3 Student Learning Targets MAT-SPED 1 3.00


Item 8-Reflective Practice Entry 3.D.3 Student Learning Targets MAT-SPED 1 3.00


Item 9-Student Learning Targets Entry 3D: Self-Reflection Reflective Practice 


The Intern is a reflective practioner who 


continually evaluates the effects of his/her 


choices and actions on students and student 


achievement.


MAT-SPED 1 3.00


2.78
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 2018-2019 Lesson Planning Data 1


Group Name Rubric Criteria DRF Name N Average Overall


1. Contextual Factors and Student 


Learning Adaptations


2. B. Contextual Factors and Student 


Learning Adaptations The Student Teacher 


plans based on knowledge of subject matter, 


BACH-ECE 4 3.75


10. Higher Order Thinking Higher Order Thinking BACH-ECE 4 3.25


11. Significance of Learning Objectives Significance of Learning Objectives BACH-ECE 4 4.00


12. Multiple Teaching/Learning Strategies Multiple Teaching/Learning Strategies: The 


Student Teacher uses a variety of 


instructional strategies.


BACH-ECE 4 3.75


13. Active Inquiry Active Inquiry: The Student Teacher 


understands central concepts, tools of 


inquiry, & structure of the discipline he/she 


BACH-ECE 4 4.00


14. Adaptations to Meet the Needs of All 


Learners


Adaptations to Meet the Needs of All 


Learner: The Student Teacher understands 


how students differ in their approaches to 


BACH-ECE 4 3.25


15. Adaptations to Meet the Needs of All 


Learners


Adaptations to Meet the Needs of All 


Learner: The Student Teacher understands 


how students differ in their approaches to 


BACH-ECE 4 3.00


16. Technology Technology: The Student Teacher uses 


media communication techniques to support 


instruction and foster active inquiry, 


BACH-ECE 4 3.00


17. Integration Across And Integration 


Within Content Fields


C.1 Integration Across and Integration Within 


Content Fields


BACH-ECE 4 3.50


18. Integration of Critical Thinking 


Strategies


C.2 Integration of Critical Thinking Strategies BACH-ECE 4 3.75


19. Integration of Literacy Strategies C.3 Integration of Literacy Strategies BACH-ECE 4 4.00


2. Planning for Instruction 5.A Planning for Instruction ( Lesson Plans) BACH-ECE 4 3.75


3. Planning for Instruction 5.A Planning for Instruction ( Lesson Plans) BACH-ECE 4 3.75


4. Planning for Instruction 5.A Planning for Instruction ( Lesson Plans) BACH-ECE 4 3.75


5. Evaluation of Instruction 5.B Evaluation of Instruction ( Observation of 


Instruction Forms)


BACH-ECE 4 4.00


6. Evaluation of Instruction 5.B Evaluation of Instruction ( Observation of 


Instruction Forms)


BACH-ECE 4 3.75


7. Reflection on Instruction 5.C Reflection on Instruction BACH-ECE 4 3.75


8. Reflection on Instruction 5.C Reflection on Instruction BACH-ECE 4 4.00


9. Alignment to State and Professional 


Standards


Alignment to Common Core, state and 


professional standards


BACH-ECE 4 3.50


3.66







 2018-2019 Lesson Planning Data 2


1. Contextual Factors and Student 


Learning Adaptations


2. B. Contextual Factors and Student 


Learning Adaptations The Student Teacher 


plans based on knowledge of subject matter, 


BACH-ELEM 17 3.53


10. Higher Order Thinking Higher Order Thinking BACH-ELEM 17 3.21


11. Significance of Learning Objectives Significance of Learning Objectives BACH-ELEM 17 3.68


12. Multiple Teaching/Learning Strategies Multiple Teaching/Learning Strategies: The 


Student Teacher uses a variety of 


instructional strategies.


BACH-ELEM 17 3.61


13. Active Inquiry Active Inquiry: The Student Teacher 


understands central concepts, tools of 


inquiry, & structure of the discipline he/she 


BACH-ELEM 17 3.45


14. Adaptations to Meet the Needs of All 


Learners


Adaptations to Meet the Needs of All 


Learner: The Student Teacher understands 


how students differ in their approaches to 


BACH-ELEM 17 3.61


15. Adaptations to Meet the Needs of All 


Learners


Adaptations to Meet the Needs of All 


Learner: The Student Teacher understands 


how students differ in their approaches to 


BACH-ELEM 17 3.45


16. Technology Technology: The Student Teacher uses 


media communication techniques to support 


instruction and foster active inquiry, 


BACH-ELEM 17 3.61


17. Integration Across And Integration 


Within Content Fields


C.1 Integration Across and Integration Within 


Content Fields


BACH-ELEM 17 3.61


18. Integration of Critical Thinking 


Strategies


C.2 Integration of Critical Thinking Strategies BACH-ELEM 17 3.37


19. Integration of Literacy Strategies C.3 Integration of Literacy Strategies BACH-ELEM 17 3.37


2. Planning for Instruction 5.A Planning for Instruction ( Lesson Plans) BACH-ELEM 17 3.53


3. Planning for Instruction 5.A Planning for Instruction ( Lesson Plans) BACH-ELEM 17 3.45


4. Planning for Instruction 5.A Planning for Instruction ( Lesson Plans) BACH-ELEM 17 3.29


5. Evaluation of Instruction 5.B Evaluation of Instruction ( Observation of 


Instruction Forms)


BACH-ELEM 17 3.61


6. Evaluation of Instruction 5.B Evaluation of Instruction ( Observation of 


Instruction Forms)


BACH-ELEM 17 3.61


7. Reflection on Instruction 5.C Reflection on Instruction BACH-ELEM 17 3.53


8. Reflection on Instruction 5.C Reflection on Instruction BACH-ELEM 17 3.45


9. Alignment to State and Professional 


Standards


Alignment to Common Core, state and 


professional standards


BACH-ELEM 17 3.84


3.52
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1. Contextual Factors and Student 


Learning Adaptations


2. B. Contextual Factors and Student 


Learning Adaptations The Student Teacher 


plans based on knowledge of subject matter, 


BACH-HPE 8 4.00


10. Higher Order Thinking Higher Order Thinking BACH-HPE 8 4.00


11. Significance of Learning Objectives Significance of Learning Objectives BACH-HPE 8 3.88


12. Multiple Teaching/Learning Strategies Multiple Teaching/Learning Strategies: The 


Student Teacher uses a variety of 


instructional strategies.


BACH-HPE 8 4.00


13. Active Inquiry Active Inquiry: The Student Teacher 


understands central concepts, tools of 


inquiry, & structure of the discipline he/she 


BACH-HPE 8 3.88


14. Adaptations to Meet the Needs of All 


Learners


Adaptations to Meet the Needs of All 


Learner: The Student Teacher understands 


how students differ in their approaches to 


BACH-HPE 8 4.00


15. Adaptations to Meet the Needs of All 


Learners


Adaptations to Meet the Needs of All 


Learner: The Student Teacher understands 


how students differ in their approaches to 


BACH-HPE 8 4.00


16. Technology Technology: The Student Teacher uses 


media communication techniques to support 


instruction and foster active inquiry, 


BACH-HPE 8 3.25


17. Integration Across And Integration 


Within Content Fields


C.1 Integration Across and Integration Within 


Content Fields


BACH-HPE 8 4.00


18. Integration of Critical Thinking 


Strategies


C.2 Integration of Critical Thinking Strategies BACH-HPE 8 4.00


19. Integration of Literacy Strategies C.3 Integration of Literacy Strategies BACH-HPE 8 4.00


2. Planning for Instruction 5.A Planning for Instruction ( Lesson Plans) BACH-HPE 8 4.00


3. Planning for Instruction 5.A Planning for Instruction ( Lesson Plans) BACH-HPE 8 4.00


4. Planning for Instruction 5.A Planning for Instruction ( Lesson Plans) BACH-HPE 8 4.00


5. Evaluation of Instruction 5.B Evaluation of Instruction ( Observation of 


Instruction Forms)


BACH-HPE 8 4.00


6. Evaluation of Instruction 5.B Evaluation of Instruction ( Observation of 


Instruction Forms)


BACH-HPE 8 4.00


7. Reflection on Instruction 5.C Reflection on Instruction BACH-HPE 8 4.00


8. Reflection on Instruction 5.C Reflection on Instruction BACH-HPE 8 4.00


9. Alignment to State and Professional 


Standards


Alignment to Common Core, state and 


professional standards


BACH-HPE 8 4.00


3.95







 2018-2019 Lesson Planning Data 4


1. Contextual Factors and Student 


Learning Adaptations


2. B. Contextual Factors and Student 


Learning Adaptations The Student Teacher 


plans based on knowledge of subject matter, 


BACH-MUED 19 3.42


10. Higher Order Thinking Higher Order Thinking BACH-MUED 19 2.63


11. Significance of Learning Objectives Significance of Learning Objectives BACH-MUED 19 3.74


12. Multiple Teaching/Learning Strategies Multiple Teaching/Learning Strategies: The 


Student Teacher uses a variety of 


instructional strategies.


BACH-MUED 19 3.42


13. Active Inquiry Active Inquiry: The Student Teacher 


understands central concepts, tools of 


inquiry, & structure of the discipline he/she 


BACH-MUED 19 3.16


14. Adaptations to Meet the Needs of All 


Learners


Adaptations to Meet the Needs of All 


Learner: The Student Teacher understands 


how students differ in their approaches to 


BACH-MUED 19 3.21


15. Adaptations to Meet the Needs of All 


Learners


Adaptations to Meet the Needs of All 


Learner: The Student Teacher understands 


how students differ in their approaches to 


BACH-MUED 19 3.11


16. Technology Technology: The Student Teacher uses 


media communication techniques to support 


instruction and foster active inquiry, 


BACH-MUED 19 3.53


17. Integration Across And Integration 


Within Content Fields


C.1 Integration Across and Integration Within 


Content Fields


BACH-MUED 19 3.26


18. Integration of Critical Thinking 


Strategies


C.2 Integration of Critical Thinking Strategies BACH-MUED 19 3.21


19. Integration of Literacy Strategies C.3 Integration of Literacy Strategies BACH-MUED 19 3.47


2. Planning for Instruction 5.A Planning for Instruction ( Lesson Plans) BACH-MUED 19 3.79


3. Planning for Instruction 5.A Planning for Instruction ( Lesson Plans) BACH-MUED 19 2.63


4. Planning for Instruction 5.A Planning for Instruction ( Lesson Plans) BACH-MUED 19 2.95


5. Evaluation of Instruction 5.B Evaluation of Instruction ( Observation of 


Instruction Forms)


BACH-MUED 19 3.68


6. Evaluation of Instruction 5.B Evaluation of Instruction ( Observation of 


Instruction Forms)


BACH-MUED 19 4.00


7. Reflection on Instruction 5.C Reflection on Instruction BACH-MUED 19 3.21


8. Reflection on Instruction 5.C Reflection on Instruction BACH-MUED 19 3.42


9. Alignment to State and Professional 


Standards


Alignment to Common Core, state and 


professional standards


BACH-MUED 19 3.47


3.33
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1. Contextual Factors and Student 


Learning Adaptations


2. B. Contextual Factors and Student 


Learning Adaptations The Student Teacher 


plans based on knowledge of subject matter, 


BACH-SEC 10 3.50


10. Higher Order Thinking Higher Order Thinking BACH-SEC 10 3.80


11. Significance of Learning Objectives Significance of Learning Objectives BACH-SEC 10 4.00


12. Multiple Teaching/Learning Strategies Multiple Teaching/Learning Strategies: The 


Student Teacher uses a variety of 


instructional strategies.


BACH-SEC 10 3.80


13. Active Inquiry Active Inquiry: The Student Teacher 


understands central concepts, tools of 


inquiry, & structure of the discipline he/she 


BACH-SEC 10 3.90


14. Adaptations to Meet the Needs of All 


Learners


Adaptations to Meet the Needs of All 


Learner: The Student Teacher understands 


how students differ in their approaches to 


BACH-SEC 10 3.70


15. Adaptations to Meet the Needs of All 


Learners


Adaptations to Meet the Needs of All 


Learner: The Student Teacher understands 


how students differ in their approaches to 


BACH-SEC 10 3.70


16. Technology Technology: The Student Teacher uses 


media communication techniques to support 


instruction and foster active inquiry, 


BACH-SEC 10 3.47


17. Integration Across And Integration 


Within Content Fields


C.1 Integration Across and Integration Within 


Content Fields


BACH-SEC 10 3.30


18. Integration of Critical Thinking 


Strategies


C.2 Integration of Critical Thinking Strategies BACH-SEC 10 3.90


19. Integration of Literacy Strategies C.3 Integration of Literacy Strategies BACH-SEC 10 3.90


2. Planning for Instruction 5.A Planning for Instruction ( Lesson Plans) BACH-SEC 10 3.80


3. Planning for Instruction 5.A Planning for Instruction ( Lesson Plans) BACH-SEC 10 3.80


4. Planning for Instruction 5.A Planning for Instruction ( Lesson Plans) BACH-SEC 10 3.80


5. Evaluation of Instruction 5.B Evaluation of Instruction ( Observation of 


Instruction Forms)


BACH-SEC 10 3.70


6. Evaluation of Instruction 5.B Evaluation of Instruction ( Observation of 


Instruction Forms)


BACH-SEC 10 3.90


7. Reflection on Instruction 5.C Reflection on Instruction BACH-SEC 10 3.70


8. Reflection on Instruction 5.C Reflection on Instruction BACH-SEC 10 3.80


9. Alignment to State and Professional 


Standards


Alignment to Common Core, state and 


professional standards


BACH-SEC 10 3.90


3.76







 2018-2019 Lesson Planning Data 6


1. Contextual Factors and Student 


Learning Adaptations


1.A Contextual Factors and Student Learning 


Adaptations


MAT-ECE 10 3.50


10. Higher Order Thinking Entry 3A: Higher Order Thinking MAT-ECE 10 3.60


11. Significance of Learning Objectives Entry 3A: Significance of Learning 


Outcomes/ Objectives


MAT-ECE 10 3.70


12. Multiple Teaching/Learning Strategies Entry 3B: Multiple Teaching/Learning 


Strategies: The Intern uses a variety of 


instructional strategies.


MAT-ECE 10 3.70


13. Active Inquiry Entry 3B: Active Inquiry: The intern 


understands central concepts, tools of 


inquiry, & structure of the discipline he/she 


MAT-ECE 10 3.80


14. Adaptations to Meet the Needs of All 


Learners


Entry 3B: Adaptations to Meet the Needs of 


All Learner: The Intern understands how 


students differ in their approaches to learning 


MAT-ECE 10 3.50


15. Adaptations to Meet the Needs of All 


Learners


Entry 3B: Adaptations to Meet the Needs of 


All Learner: The Intern understands how 


students differ in their approaches to learning 


MAT-ECE 10 3.50


16. Technology Entry 3B: Technology: The Intern uses media 


communication techniques to support 


instruction and foster active inquiry, 


MAT-ECE 10 2.90


17. Integration Across And Integration 


Within Content Fields


Entry 3C.1 Integration Across and Integration 


Within Content Fields


MAT-ECE 10 3.50


18. Integration of Critical Thinking 


Strategies


Entry 3C.2 Integration of Critical Thinking 


Strategies


MAT-ECE 10 3.50


19. Integration of Literacy Strategies Entry 3C.3 Integration of Literacy Strategies MAT-ECE 10 3.60


2. Planning for Instruction 1.B Planning for Instruction MAT-ECE 10 3.50


3. Planning for Instruction 1.B Planning for Instruction MAT-ECE 10 3.40


4. Planning for Instruction 1.B Planning for Instruction MAT-ECE 10 3.00


5. Evaluation of Instruction Evaluation of Instruction MAT-ECE 10 3.70


6. Evaluation of Instruction Entry 1: Evaluation of Instruction MAT-ECE 10 3.70


7. Reflection on Instruction Entry 1: Reflection on Instruction MAT-ECE 10 3.30


8. Reflection on Instruction Entry 1: Reflection on Instruction MAT-ECE 10 3.20


9. Alignment to State and Professional 


Standards


Entry 3A: Alignment to state and professional 


standards


MAT-ECE 10 3.60


3.48







 2018-2019 Lesson Planning Data 7


1. Contextual Factors and Student 


Learning Adaptations


1.A Contextual Factors and Student Learning 


Adaptations


MAT-ELEM 5 3.80


10. Higher Order Thinking Entry 3A: Higher Order Thinking MAT-ELEM 5 4.00


11. Significance of Learning Objectives Entry 3A: Significance of Learning 


Outcomes/ Objectives


MAT-ELEM 5 4.00


12. Multiple Teaching/Learning Strategies Entry 3B: Multiple Teaching/Learning 


Strategies: The Intern uses a variety of 


instructional strategies.


MAT-ELEM 5 3.60


13. Active Inquiry Entry 3B: Active Inquiry: The intern 


understands central concepts, tools of 


inquiry, & structure of the discipline he/she 


MAT-ELEM 5 3.60


14. Adaptations to Meet the Needs of All 


Learners


Entry 3B: Adaptations to Meet the Needs of 


All Learner: The Intern understands how 


students differ in their approaches to learning 


MAT-ELEM 5 3.60


15. Adaptations to Meet the Needs of All 


Learners


Entry 3B: Adaptations to Meet the Needs of 


All Learner: The Intern understands how 


students differ in their approaches to learning 


MAT-ELEM 5 3.40


16. Technology Entry 3B: Technology: The Intern uses media 


communication techniques to support 


instruction and foster active inquiry, 


MAT-ELEM 5 3.20


17. Integration Across And Integration 


Within Content Fields


Entry 3C.1 Integration Across and Integration 


Within Content Fields


MAT-ELEM 5 3.80


18. Integration of Critical Thinking 


Strategies


Entry 3C.2 Integration of Critical Thinking 


Strategies


MAT-ELEM 5 3.40


19. Integration of Literacy Strategies Entry 3C.3 Integration of Literacy Strategies MAT-ELEM 5 4.00


2. Planning for Instruction 1.B Planning for Instruction MAT-ELEM 5 3.60


3. Planning for Instruction 1.B Planning for Instruction MAT-ELEM 5 3.60


4. Planning for Instruction 1.B Planning for Instruction MAT-ELEM 5 3.60


5. Evaluation of Instruction Evaluation of Instruction MAT-ELEM 5 4.00


6. Evaluation of Instruction Entry 1: Evaluation of Instruction MAT-ELEM 5 4.00


7. Reflection on Instruction Entry 1: Reflection on Instruction MAT-ELEM 5 3.40


8. Reflection on Instruction Entry 1: Reflection on Instruction MAT-ELEM 5 3.40


9. Alignment to State and Professional 


Standards


Entry 3A: Alignment to state and professional 


standards


MAT-ELEM 5 4.00


3.68







 2018-2019 Lesson Planning Data 8


1. Contextual Factors and Student 


Learning Adaptations


1.A Contextual Factors and Student Learning 


Adaptations


MAT-SEC 21 3.67


10. Higher Order Thinking Entry 3A: Higher Order Thinking MAT-SEC 21 3.76


11. Significance of Learning Objectives Entry 3A: Significance of Learning 


Outcomes/ Objectives


MAT-SEC 21 4.00


12. Multiple Teaching/Learning Strategies Entry 3B: Multiple Teaching/Learning 


Strategies: The Intern uses a variety of 


instructional strategies.


MAT-SEC 21 3.67


13. Active Inquiry Entry 3B: Active Inquiry: The intern 


understands central concepts, tools of 


inquiry, & structure of the discipline he/she 


MAT-SEC 21 3.72


14. Adaptations to Meet the Needs of All 


Learners


Entry 3B: Adaptations to Meet the Needs of 


All Learner: The Intern understands how 


students differ in their approaches to learning 


MAT-SEC 21 3.43


15. Adaptations to Meet the Needs of All 


Learners


Entry 3B: Adaptations to Meet the Needs of 


All Learner: The Intern understands how 


students differ in their approaches to learning 


MAT-SEC 21 3.38


16. Technology Entry 3B: Technology: The Intern uses media 


communication techniques to support 


instruction and foster active inquiry, 


MAT-SEC 21 3.05


17. Integration Across And Integration 


Within Content Fields


Entry 3C.1 Integration Across and Integration 


Within Content Fields


MAT-SEC 21 3.76


18. Integration of Critical Thinking 


Strategies


Entry 3C.2 Integration of Critical Thinking 


Strategies


MAT-SEC 21 3.62


19. Integration of Literacy Strategies Entry 3C.3 Integration of Literacy Strategies MAT-SEC 21 3.76


2. Planning for Instruction 1.B Planning for Instruction MAT-SEC 21 3.43


3. Planning for Instruction 1.B Planning for Instruction MAT-SEC 21 3.43


4. Planning for Instruction 1.B Planning for Instruction MAT-SEC 21 3.19


5. Evaluation of Instruction Evaluation of Instruction MAT-SEC 21 3.91


6. Evaluation of Instruction Entry 1: Evaluation of Instruction MAT-SEC 21 3.81


7. Reflection on Instruction Entry 1: Reflection on Instruction MAT-SEC 21 3.33


8. Reflection on Instruction Entry 1: Reflection on Instruction MAT-SEC 21 3.33


9. Alignment to State and Professional 


Standards


Entry 3A: Alignment to state and professional 


standards


MAT-SEC 21 3.91


3.59







 2018-2019 Lesson Planning Data 9


1. Contextual Factors and Student 


Learning Adaptations


1.A Contextual Factors and Student Learning 


Adaptations


MAT-SPED 10 3.70


10. Higher Order Thinking Entry 3A: Higher Order Thinking MAT-SPED 10 3.40


11. Significance of Learning Objectives Entry 3A: Significance of Learning 


Outcomes/ Objectives


MAT-SPED 10 4.00


12. Multiple Teaching/Learning Strategies Entry 3B: Multiple Teaching/Learning 


Strategies: The Intern uses a variety of 


instructional strategies.


MAT-SPED 10 3.40


13. Active Inquiry Entry 3B: Active Inquiry: The intern 


understands central concepts, tools of 


inquiry, & structure of the discipline he/she 


MAT-SPED 10 3.60


14. Adaptations to Meet the Needs of All 


Learners


Entry 3B: Adaptations to Meet the Needs of 


All Learner: The Intern understands how 


students differ in their approaches to learning 


MAT-SPED 10 3.70


15. Adaptations to Meet the Needs of All 


Learners


Entry 3B: Adaptations to Meet the Needs of 


All Learner: The Intern understands how 


students differ in their approaches to learning 


MAT-SPED 10 3.60


16. Technology Entry 3B: Technology: The Intern uses media 


communication techniques to support 


instruction and foster active inquiry, 


MAT-SPED 10 3.20


17. Integration Across And Integration 


Within Content Fields


Entry 3C.1 Integration Across and Integration 


Within Content Fields


MAT-SPED 10 3.60


18. Integration of Critical Thinking 


Strategies


Entry 3C.2 Integration of Critical Thinking 


Strategies


MAT-SPED 10 3.50


19. Integration of Literacy Strategies Entry 3C.3 Integration of Literacy Strategies MAT-SPED 10 3.70


2. Planning for Instruction 1.B Planning for Instruction MAT-SPED 10 3.50


3. Planning for Instruction 1.B Planning for Instruction MAT-SPED 10 3.20


4. Planning for Instruction 1.B Planning for Instruction MAT-SPED 10 3.40


5. Evaluation of Instruction Evaluation of Instruction MAT-SPED 10 4.00


6. Evaluation of Instruction Entry 1: Evaluation of Instruction MAT-SPED 10 3.80


7. Reflection on Instruction Entry 1: Reflection on Instruction MAT-SPED 10 3.20


8. Reflection on Instruction Entry 1: Reflection on Instruction MAT-SPED 10 3.10


9. Alignment to State and Professional 


Standards


Entry 3A: Alignment to state and professional 


standards


MAT-SPED 10 3.90


3.55







 2018-2019 Lesson Planning Data 10


1. Contextual Factors and Student 


Learning Adaptations


1.A Contextual Factors and Student Learning 


Adaptations


PREP-ELEM 3 3.67


10. Higher Order Thinking Entry 3A: Higher Order Thinking PREP-ELEM 3 3.33


11. Significance of Learning Objectives Entry 3A: Significance of Learning 


Outcomes/ Objectives


PREP-ELEM 3 3.67


12. Multiple Teaching/Learning Strategies Entry 3B: Multiple Teaching/Learning 


Strategies: The Intern uses a variety of 


instructional strategies.


PREP-ELEM 3 3.67


13. Active Inquiry Entry 3B: Active Inquiry: The intern 


understands central concepts, tools of 


inquiry, & structure of the discipline he/she 


PREP-ELEM 3 3.67


14. Adaptations to Meet the Needs of All 


Learners


Entry 3B: Adaptations to Meet the Needs of 


All Learner: The Intern understands how 


students differ in their approaches to learning 


PREP-ELEM 3 3.33


15. Adaptations to Meet the Needs of All 


Learners


Entry 3B: Adaptations to Meet the Needs of 


All Learner: The Intern understands how 


students differ in their approaches to learning 


PREP-ELEM 3 3.33


16. Technology Entry 3B: Technology: The Intern uses media 


communication techniques to support 


instruction and foster active inquiry, 


PREP-ELEM 3 3.00


17. Integration Across And Integration 


Within Content Fields


Entry 3C.1 Integration Across and Integration 


Within Content Fields


PREP-ELEM 3 3.33


18. Integration of Critical Thinking 


Strategies


Entry 3C.2 Integration of Critical Thinking 


Strategies


PREP-ELEM 3 3.33


19. Integration of Literacy Strategies Entry 3C.3 Integration of Literacy Strategies PREP-ELEM 3 4.00


2. Planning for Instruction 1.B Planning for Instruction PREP-ELEM 3 3.67


3. Planning for Instruction 1.B Planning for Instruction PREP-ELEM 3 3.33


4. Planning for Instruction 1.B Planning for Instruction PREP-ELEM 3 3.33


5. Evaluation of Instruction Evaluation of Instruction PREP-ELEM 3 3.67


6. Evaluation of Instruction Entry 1: Evaluation of Instruction PREP-ELEM 3 4.00


7. Reflection on Instruction Entry 1: Reflection on Instruction PREP-ELEM 3 3.00


8. Reflection on Instruction Entry 1: Reflection on Instruction PREP-ELEM 3 3.00


9. Alignment to State and Professional 


Standards


Entry 3A: Alignment to state and professional 


standards


PREP-ELEM 3 4.00


3.49







 2018-2019 Lesson Planning Data 11


1. Contextual Factors and Student 


Learning Adaptations


2. B. Contextual Factors and Student 


Learning Adaptations The Student Teacher 


plans based on knowledge of subject matter, 


PREP-SEC 7 3.43


10. Higher Order Thinking Higher Order Thinking PREP-SEC 7 3.28


11. Significance of Learning Objectives Significance of Learning Objectives PREP-SEC 7 3.43


12. Multiple Teaching/Learning Strategies Multiple Teaching/Learning Strategies: The 


Student Teacher uses a variety of 


instructional strategies.


PREP-SEC 7 3.57


13. Active Inquiry Active Inquiry: The Student Teacher 


understands central concepts, tools of 


inquiry, & structure of the discipline he/she 


PREP-SEC 7 3.57


14. Adaptations to Meet the Needs of All 


Learners


Adaptations to Meet the Needs of All 


Learner: The Student Teacher understands 


how students differ in their approaches to 


PREP-SEC 7 3.57


15. Adaptations to Meet the Needs of All 


Learners


Adaptations to Meet the Needs of All 


Learner: The Student Teacher understands 


how students differ in their approaches to 


PREP-SEC 7 3.57


16. Technology Technology: The Student Teacher uses 


media communication techniques to support 


instruction and foster active inquiry, 


PREP-SEC 7 3.14


17. Integration Across And Integration 


Within Content Fields


C.1 Integration Across and Integration Within 


Content Fields


PREP-SEC 7 3.57


18. Integration of Critical Thinking 


Strategies


C.2 Integration of Critical Thinking Strategies PREP-SEC 7 3.29


19. Integration of Literacy Strategies C.3 Integration of Literacy Strategies PREP-SEC 7 3.57


2. Planning for Instruction 5.A Planning for Instruction ( Lesson Plans) PREP-SEC 7 3.15


3. Planning for Instruction 5.A Planning for Instruction ( Lesson Plans) PREP-SEC 7 3.15


4. Planning for Instruction 5.A Planning for Instruction ( Lesson Plans) PREP-SEC 7 3.15


5. Evaluation of Instruction 5.B Evaluation of Instruction ( Observation of 


Instruction Forms)


PREP-SEC 7 3.57


6. Evaluation of Instruction 5.B Evaluation of Instruction ( Observation of 


Instruction Forms)


PREP-SEC 7 3.43


7. Reflection on Instruction 5.C Reflection on Instruction PREP-SEC 7 3.43


8. Reflection on Instruction 5.C Reflection on Instruction PREP-SEC 7 3.00


9. Alignment to State and Professional 


Standards


Alignment to Common Core, state and 


professional standards


PREP-SEC 7 3.57


3.39
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Any change that means the EPP no longer satisfies accreditation standards or requirements:
3.6 Change in regional accreditation status

3.7 Change in state program approval

Section 4. Display of Annual Reporting Measures. 
Annual Reporting Measures (CAEP Component 5.4 | A.5.4)

Impact Measures (CAEP Standard 4) Outcome Measures
1. Impact on P-12 learning and development
(Component 4.1) 5. Graduation Rates (initial & advanced levels)

2. Indicators of teaching effectiveness
(Component 4.2)

6. Ability of completers to meet licensing
(certification) and any additional state
requirements; Title II (initial & advanced
levels)

3. Satisfaction of employers and employment
milestones
(Component 4.3 | A.4.1)

7. Ability of completers to be hired in
education positions for which they have
prepared (initial & advanced levels)

4. Satisfaction of completers
(Component 4.4 | A.4.2)

8. Student loan default rates and other
consumer information (initial & advanced
levels)

4.1 Provide a link or links that demonstrate data relevant to each of the Annual Reporting Measures are public-friendly
and prominently displayed on the educator preparation provider's website.

1
Link: https://education.nsula.edu/accountability/

Description of data
accessible via link:

Description of the data that is included on the page, Click on the Annual Reports toggle to review
submitted Annual Reports for 2015-2020.

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. 2. 3. 4. 5. 6. 7. 8.
Initial-Licensure Programs
Advanced-Level Programs   

2
Link: https://education.nsula.edu/accountability/

Description of data
accessible via link:

Click on the Title II toggle to view the EPP's completers ability to meet licensing requirements/state
requirements

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. 2. 3. 4. 5. 6. 7. 8.
Initial-Licensure Programs
Advanced-Level Programs   

3
Link: https://education.nsula.edu/accountability/

Description of data
accessible via link:

Click on the LA Board of Regents and LA Department of Education toggles to view completers
ability to be hired, workforce reports,

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. 2. 3. 4. 5. 6. 7. 8.



Initial-Licensure Programs
Advanced-Level Programs   

Level \ Annual Reporting Measure 1. 2. 3. 4. 5. 6. 7. 8.

4
Link: https://education.nsula.edu/accountability/

Description of data
accessible via link: Click on the Program Impact and Outcomes Toggle - Components 4.1, 4.2, 4.3, 4.4

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. 2. 3. 4. 5. 6. 7. 8.
Initial-Licensure Programs
Advanced-Level Programs   

5
Link: https://education.nsula.edu/accountability/

Description of data
accessible via link:

Click on the Institutional Reports toggle to view the EPP's annual assessment cycle reports for
continuous improvements aligned with institutional benchmarks

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. 2. 3. 4. 5. 6. 7. 8.
Initial-Licensure Programs
Advanced-Level Programs   

4.2 Summarize data and trends from the data linked above, reflecting on the prompts below.

What has the provider learned from reviewing its Annual Reporting Measures over the past
three years?

Discuss any emerging, long-term, expected, or unexpected trends? Discuss any
programmatic/provider-wide changes being planned as a result of these data?
Are benchmarks available for comparison?
Are measures widely shared? How? With whom?

Based on review of Annual Reporting Measures over the past three years, the EPP should continue to implement strategies to
provide continuous professional development and training opportunities for its clinical educators, mentors and university
supervisors. The EPP should involve additional stakeholders in its decision making processes. The EPP has focused on working
with the Teacher Education Advisory Council to involve more stakeholders including partners, educators, faculty, completers in the
continuous improvement process. The EPP has developed a strategy to share data with TEAC members on an annual basis and
will collect ideas for implementation. The EPP, based on analysis of data and review, learned that initial licensure candidates
struggle with teaching critical thinking skills, classroom management and engaging families. The EPP through its partnerships, will
continue to implement continuous professional development and training of clinical educators, mentor teachers and university
supervisor to support and to equip candidates with the necessary skills. During AY2019-2020, the EPP was impacted by the
immediate closures of all P-12 schools. Data was not available for student impact on P-12 learning for the Spring 2020. Data was
also unavailable to assess indicators of teaching effectiveness with fidelity. Spring assessment data was not collected by the state
of Louisiana in 2020.

Section 5. Areas for Improvement, Weaknesses, and/or Stipulations
Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the last
Accreditation Action/Decision Report.

CAEP: Areas for Improvement (ITP) 2 Clinical Partnerships and Practice

There is limited evidence to demonstrate that the EPP has a systematic plan to document that all clinical
educators have completed professional development. (Component 2.2).

During AY 2019-2020, the EPP continued to move forward in developing and implementing the systematic plan to provide



continuous professional development for all clinical educators. A general meeting of all clinical educators, mentor teachers and
university supervisors was held at the beginning of the fall and spring semesters.
Moving beyond the initial phase of implementation, the EPP conducted training for mentor teachers in May 2019. During AY
2019-2020, additional trainings were held to provide continuous professional development for mentor teachers working in partner
districts with Central Louisiana Instructional Program (CLIP). The EPP is a key partner in the CLIP Program and The Orchard
Foundation, the education arm of the Rapides Foundation. Participants who complete the program receive a Master of Arts in
Teaching degree and a professional teaching license, then teach middle school math or science in a high needs school.
Stakeholders involved in the professional development included current P-12 partner districts, educators, administrators,
candidates, and completers. Trainings prepared clinical educators to engage in districts that were using the COMPASS, NIET,
and other university developed rubrics to support candidates in the clinical setting. Professional development topics included
effective communication, mentor-mentee agreements, Class Measures, strategies for co-planning and co-teaching, etc.
University Supervisors also participated in observation protocol and norming activities. 
The Director of Clinical Practice and Partnership annually reviews the roles and responsibilities of clinical educators, mentors and
university supervisors and provides updates on state and program policies. During AY 2019-2020, protocols, processes, and the
rubric for Class Measures. Class Measures is used to provide EPP’s with a performance profile for use in improving teaching,
raising the standard of student learning, and improving student outcomes. Clinical educators, university supervisors and mentor
teachers, are trained each semester on the electronic portfolio system used to record and store candidate artifacts for
documenting assessment data including P-12 learning impact data by Dr. Sanson. Dr. Sanson will continue to provide a
TaskStream refresher for documenting assessment data each semester.
During AY2019-2020, training in the fall semester was provided on campus and through virtual spaces. In the spring semester of
AY 2019-2020, the COVID-19 pandemic forced the EPP to reevaluate how to execute continuous professional development for
clinical educators. Through deliberate planning and support from partners, the EPP continued to provide support for clinical
educators.
Technological equipment and resources were updated and expanded to provide high quality and flexibility in training. Because of
the tireless efforts of the Director of Clinical Practice, faculty, and staff, the EPP continued to strive to provide extraordinary and
continuous professional learning opportunities despite these trying times.
Sign-in sheets and agendas are tagged to provide evidence to support the systematic plan to provide continuous professional
development for clinical educators. Survey data was collected and analyzed to provide the EPP with information on the training
and to improve the quality of the professional development.
 

CAEP: Areas for Improvement (ITP) 5 Provider Quality Assurance and Continuous Improvement

The EPP provided limited evidence of formal diverse stakeholder involvement related to program evaluation
and changes for improvement. (Component 5.5)

The EPP reconfigured the Teacher Education Advisory Council in AY 2018-2019. During AY 2019-2020, the EPP developed
formal processes to formally involve diverse stakeholders and to seek input from these stakeholders when evaluating programs
and making decisions to improve programs. An application and nomination process were developed to seek membership on the
council. The EPP acknowledged members with a formal letter of appointment. In AY 2018-2019, the TEAC Council was involved
in data analysis of program date. Recommendations were made for changes and implementation in AY 2019-2020. 
Program faculty is involved in a review and analysis of program data continuously in the fall and spring in preparation for the
drafting of annual assessment reports. The EPP uses both quantitative and qualitative data. A review of data quality and has
well-established processes for performance review and action steps based on that review and has broad involvement of faculty,
program coordinators, external partners, clinical educators, and members of the TEAC at all levels of each program to monitor
and improve processes.
The EPP’s quality assurance system includes systematic and regular attention to the quality of program coursework and faculty
teaching, considering their impact on relevant program outcomes and to the ability of all candidates to impact P-12 learning
outcomes.
The EPP’s quality assurance measures embrace the building and sustaining a culture of continuous improvement that directly
engages multiple stakeholders. Multiple sources of information are used to monitor the performance of individual candidates,
cohorts of candidates, and cohorts of recent completers. This information leads directly to action steps to improve the program
as well as follow up monitoring to assess the impact on P-12 students and both completer and employer satisfaction. 
Collaboration among the EPP and TEAC is critical to the success of the continuous improvement process. Council meetings
were scheduled for Spring and Summer 2020 to inform continuous improvement efforts beginning fall 2020. While initially
planned for early Spring 2020, the meetings were rescheduled in response to the national and statewide social distancing orders
associated with the coronavirus pandemic in Spring 2020. As a result, meetings were rescheduled for virtual delivery and for
dates/times that best fit the availability of council members. Meeting minutes were recorded for each meeting and shared with the
council at each subsequent meeting, respectively. Members will be surveyed after each meeting to provide individual responses
to the information shared and discussed at each meeting, with the opportunity to provide suggestions and recommendations for
continuous improvement in teacher education. 
Results of the TEAC council members surveys will be presented to School of Education faculty and staff at the annual "Data
Day" Summer 2021 because this event was cancelled in Summer 2020 because of the COVID-19 pandemic. Recommendations
of the TEAC will be used by School of Education faculty and staff in program planning for upcoming academic year.
 

Section 6. Continuous Improvement
CAEP Standard 5



The provider maintains a quality assurance system comprised of valid data from multiple measures, including evidence of
candidates' and completers' positive impact on P-12 student learning and development. The provider supports continuous
improvement that is sustained and evidence-based, and that evaluates the effectiveness of its completers. The provider
uses the results of inquiry and data collection to establish priorities, enhance program elements and capacity, and test
innovations to improve completers' impact on P-12 student learning and development.

CAEP Standard 5, Component 5.3
The provider regularly and systematically assesses performance against its goals and relevant standards, tracks results
over time, tests innovations and the effects of selection criteria on subsequent progress and completion, and uses results
to improve program elements and processes.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes planned,
worked on, or completed in the last academic year. This is an opportunity to share targeted continuous
improvement efforts your EPP is proud of. Focus on one to three major efforts the EPP made and the
relationship among data examined, changes, and studying the results of those changes.

Describe how the EPP regularly and systematically assessed its performance against its goals or the CAEP standards.
What innovations or changes did the EPP implement as a result of that review?
How are progress and results tracked? How will the EPP know the degree to which changes are improvements?

The following questions were created from the March 2016 handbook for initial-level programs sufficiency criteria for
standard 5, component 5.3 and may be helpful in cataloguing continuous improvement.

What quality assurance system data did the provider review?
What patterns across preparation programs (both strengths and weaknesses) did the provider identify?
How did the provider use data/evidence for continuous improvement?
How did the provider test innovations?
What specific examples show that changes and program modifications can be linked back to evidence/data?
How did the provider document explicit investigation of selection criteria used for Standard 3 in relation to
candidate progress and completion?
How did the provider document that data-driven changes are ongoing and based on systematic assessment of
performance, and/or that innovations result in overall positive trends of improvement for EPPs, their candidates,
and P-12 students?

The following thoughts are derived from the September 2017 handbook for advanced-level programs
How was stakeholders' feedback and input sought and incorporated into the evaluation, research, and decision-making
activities?

The EPP 's program faculty along with members of the TEAC, clinical educators, mentor teachers and university supervisors
reviewed data collected on candidate performance and their impact on P-12 learning. A consistent pattern of candidate's struggling
to maintain student behavior in the classroom was noted among initial licensure candidates. Evidence also demonstrated across all
initial programs, candidates ability to reflect on student learning targets and establish consistent student learning targets impacted
scores on the impact on P-12 student outcome measures. Stakeholders and clinical educators suggested possible changes in
practicum placement experiences to strengthen confidence in classroom management. Currently, undergraduate practicum
experiences occur in the university lab schools and this does not fully prepare them for high needs schools. While the lab school
has high performing teachers/mentors, there are concerns with candidates that feel they are not provided with a realistic view or a
realistic expectation of what their teaching experience will resemble. During a TEAC meeting, district partner representatives
shared that they realize that more diversity is needed in the school, but could not offer suggestions for change. The EPP began
providing professional development for clinical educators including strategies for co-planning and co-teaching. Additional
professional development was provided and survey data was collected to gather feedback from participants. Based on the data
collected, the EPP and stakeholders will meet to determine next steps.

Tag the standard(s) or component(s) to which the data or changes apply.

4.1 Completer impact on student growth and learning
4.2 Completer effectiveness via observations and/or student surveys
5.5 Relevant stakeholders are involved in program evaluation
A.2.2 Clinical Experiences
A.5.5 Continuous Improvement

Upload data results or documentation of data-driven changes.



 20182019_P12_Student_Learning_Impact_Data.pdf

 Results__NSU_Mentor_Training_Evaluation_Survey_July_2020.pdf

 Training_Agendas.pdf

 TEAC_Meeting_Agendas_Spring_2020_V2.pdf

 2019__2020_Mentor_Training_Overview_for_District_Coordinators.CLIP_Mentors.pdf

 TEAC_Data_Analysis_20182019._Qualitative_Statements.pdf

 Fall_2019_P12_Student_Learning_Impact_Data.pdf

 20182019_Lesson_Planning_Data.pdf

 Fall_2019_Lesson_Planning_Data.pdf

6.2 Would the provider be willing to share highlights, new initiatives, assessments, research, scholarship, or service
activities during a CAEP Conference or in other CAEP Communications?

 Yes    No

6.3 Optional Comments

Section 8: Preparer's Authorization
Preparer's authorization. By checking the box below, I indicate that I am authorized by the EPP to complete the 2021
EPP Annual Report.

 I am authorized to complete this report.

Report Preparer's Information

Name: Keicia Hawkins

Position: Associate Professor/CAEP Coordinator

Phone: 13183575554

E-mail: hawkinsk@nsula.edu

I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing accreditation
or having completed the accreditation process is considered the property of CAEP and may be used for training, research and
data review. CAEP reserves the right to compile and issue data derived from accreditation documents.

CAEP Accreditation Policy

Policy 6.01 Annual Report

An EPP must submit an Annual Report to maintain accreditation or accreditation-eligibility. The report is opened for data
entry each year in January. EPPs are given 90 days from the date of system availability to complete the report.

CAEP is required to collect and apply the data from the Annual Report to:

1. Monitor whether the EPP continues to meet the CAEP Standards between site reviews.
2. Review and analyze stipulations and any AFIs submitted with evidence that they were addressed.
3. Monitor reports of substantive changes.
4. Collect headcount completer data, including for distance learning programs.
5. Monitor how the EPP publicly reports candidate performance data and other consumer information on its website.

CAEP accreditation staff conduct annual analysis of AFIs and/or stipulations and the decisions of the Accreditation Council to
assess consistency.

Failure to submit an Annual Report will result in referral to the Accreditation Council for review. Adverse action may result.

Policy 8.05 Misleading or Incorrect Statements



The EPP is responsible for the adequacy and accuracy of all information submitted by the EPP for accreditation purposes,
including program reviews, self-study reports, formative feedback reports and addendums and site review report responses,
and information made available to prospective candidates and the public. In particular, information displayed by the EPP
pertaining to its accreditation and Title II decision, term, consumer information, or candidate performance (e.g., standardized
test results, job placement rates, and licensing examination rates) must be accurate and current.

When CAEP becomes aware that an accredited EPP has misrepresented any action taken by CAEP with respect to the EPP
and/or its accreditation, or uses accreditation reports or materials in a false or misleading manner, the EPP will be contacted
and directed to issue a corrective communication. Failure to correct misleading or inaccurate statements can lead to adverse
action.

 Acknowledge


